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Academic Vision of SPU 

 

Seattle Pacific University seeks to educate 

students to make a difference in the world.  

Goals include graduating 

 

 People of Competence 

 People of Character 

 People of Wisdom 

 People of Grace 

 

School of Education Mission Statement 

 

To prepare educators for service and 

leadership in schools and communities by 

developing their professional competence 

and character within a framework of 

Christian faith and values. 

 

Graduate Student Goals 

 

The School of Education seeks to graduate 

educators who demonstrate 

 

 Foundational Knowledge and Skills 

 Analytical and Problem Solving 

Skills 

 Clear Communication 

 Effective Leadership 

 A Positive Impact on Student 

Learning 

 Professionalism 

 

RESPECT FOR DIVERSITY 

Diversity encompasses the mosaic of racial, 

ethnic, and cultural perspectives that 

compose our world.  As a class, we will 

embrace the richness that diversity brings to 

our work together.  We will seek to enlarge 

our awareness, knowledge, and 

understanding of the developmental journey 

of each individual regardless of race, 

ethnicity, gender, and class.   

 

ACADEMIC INTEGRITY 

SPU students are expected to demonstrate 

academic integrity in their work.  Both the 

students and the instructor have obligations 

to report and to prevent cheating, plagiarism 

or other academic misconduct.  Guidelines 

for how academic dishonesty will be 

handled are printed in the Graduate Catalog.  

In this class, no credit will be given for an 

assignment in which it is determined that the 

student has copied other students’ work or 

has represented other work as one’s own 

without properly citing the author.  If such 

an occurrence is repeated, no credit will be 

given for the course. 

 

DISABILITY SUPPORT SERVICES 

Students with disabilities need to contact 

Disability Support Services in the Center for 

Learning to request academic 

accommodations.  Disability Support 

Services sends Disability Verification 

Letters out to all your professors indicating 

the appropriate accommodations for the 

classroom based on your disability.   



I. Course Description 

 

This is the second of a four-course sequence addressing general and content-specific teaching 

methods, standards-based assessment, and professional issues for math and science teachers.  

This course focuses on content-specific instructional strategies; formative assessment, including 

analysis of student work; structured classroom observations; and introduction to professional 

organizations. 

 

II. Course Format 

This course is classified as a “field-based” course.  This implies that significant learning is 

expected to take place in the field (internship) placement.  As noted in the assignment section of 

the syllabus, students are expected to initiate and engage in discussions and professional dialogue 

with their mentor teacher, fellow teaching colleagues, and cohort-mates in order to maximize 

their learning.   

 

III. Required Texts 

 

Wiggins, G. & McTighe, J. (2005).  Understanding by design.  (Expanded 2
nd

 ed.).  Alexandria,   

 VA: Association for Supervision and Curriculum Development. 

 

***Readings for this will not be assigned throughout the quarter.  However, your final project 

will be based on this text, so it is advised that you design your own reading schedule. 

 

http://www.wacte.org/content/wa-tpa-resources 

 WA TPA Handbooks 

 

 

IV. Course Expectations 

 

Attendance and participation is mandatory and counts towards your course grade.  Written work 

must be word-processed and Formal Standard English is expected.  Spelling, punctuation, 

grammar, and sentence structure contribute to overall presentation clarity and will be considered 

in evaluating written work.  All assignments are expected on the due date.  Late assignments will 

be graded as if on time, then lowered one full letter grade. 

 



V. Assignments 

 

Focused Observation Evaluative Summary (6 at 40 points each – 32 pts for summary, 8 pts for 

response posts) 

 

These assignments are to be posted to your blog by 7 P.M. on Wednesday for each of the first six 

weeks of the quarter.  It is also expected that you read the work of your classmates.  A minimum 

of two posts (comments and/or questions) in response to your classmates’ Focused Observation 

Summaries are due by Sunday at 10 P.M. of the assigned week.  These two posts should be 

posted to your classmates’ blogs and may be conversational in nature.   

 

Please formally arrange these focused observations with the teacher(s) you would like to 

observe.  Many of these observations may be of your mentor teacher(s), but it is important to 

make the purpose of your observation clear.  It may also be important to discuss the observation 

before and/or after with the observed teacher to understand the teacher’s purpose and 

perspective.   

 

Week Focused Observation Initial Post 

Due Date 

1 Opener and Closer (from same class period) Oct 5 

2 Questioning (1 class period) Oct 12 

3 Instructional Strategies (3) Oct 19 

4 Classroom Management (1 class period – NOT of your mentor teacher) Oct 26 

5 Use of Technology (1 class period) Nov 2 

6 Cooperative Learning (1 session) Nov 9 

 

 

Opener and Closer 

 

You should observe the opener and closer from one class period in your endorsement area.  

Summarize the opener.  How was/were the objective(s) made known?  Did the opener activate 

students’ prior knowledge?  Was the opener authentic?  Engaging?  Was the opener routine for 

the class?  What did you like? Dislike?  What could have been done differently?  Summarize the 

closer.  How did the closer relate back to the objective(s)?  Was the students’ level of 

understanding clear?  What level of Bloom’s was used?  What did you like? Dislike?  What 

could have been done differently? 

 

Questioning (1 class period) 

 

You should observe one entire class period.  This observation does not have to be in your 

endorsement area(s).  How did the teacher use questioning to gauge students’ level of 

understanding?  What types of questions were asked (closed or open-ended, percentages of 

each)?  Were the same students called on repeatedly?  Were boys or girls called on more 

frequently?  Were students called on who did not have their hands raised?  What types of formal 

and informal checks for understanding were used?  What could have been done differently? 

 



Instructional Strategies (3) 

 

You should observe as many class periods as necessary to document the use of three different 

instructional strategies.  These observations may or may not be conducted in your endorsement 

area(s).  Summarize the instructional strategies used.  How did the instructional strategies 

enhance student learning and engagement?  Were the instructional strategies used effective for 

reaching the learning goals?  What could have been done differently? 

 

Classroom Management (1 class period) 

 

You should observe one entire class period.  You should not observe your mentor teacher.  Prior 

to the observation, you should discuss with the teacher their classroom management plan.  

Describe the observation period.  What techniques for classroom management were used?  Based 

on your pre-observation conference, was the classroom management observation what you 

expected?  What techniques were effective?  Ineffective?  What could have been done 

differently? 

 

Use of Technology (1 class period) 

 

You should observe one entire class period in your endorsement area(s).  Please do NOT observe 

a PowerPoint presentation.  You should observe technology that is specific to your endorsement 

area (graphing calculators, Excel, science laboratory instruments, etc.).  Summarize the 

observation period.  How did the use of technology enhance the learning experience?  Was the 

use of technology the best/most appropriate means for reaching the learning goals?  What did 

you like?  Dislike?  What could have been done differently? 

 

Cooperative Learning (1 session) 

 

You should observe one cooperative learning experience.  This may or may not be in your 

endorsement area(s).  Cooperative Learning for the purpose of this class requires students to 

work in groups of 3 to 5 where specific roles are assigned to each group member so that each 

individual is accountable to the group.  Describe the purpose of the cooperative learning 

experience.  How were groups assigned?  What roles did each student perform?  How well did 

the groups work together?  Was the use of cooperative learning appropriate and effective for 

reaching the learning objectives?  What was the product of the cooperative learning experience?  

How did the experience connect prior and future learning?   

 

 

***Note: You may conduct the focused observation BEFORE the specified week. Cooperative 

Learning will likely be the most difficult observation for you to schedule because not many 

teachers structure group work as true cooperative learning where roles are assigned.  Also, you 

may NOT conduct multiple focused observations during the same class period.  The point of a 

focused observation is to focus on one aspect of the lesson only.   

 



TPA Preparation Assignment: Tasks 2 and 4 (80 points) 

 

This assignment is due November 16th. 

 

You will videotape yourself teaching a single, continuous 15 to 20 minute lesson segment.  You 

are encouraged to work with both your mentor teacher and your university coordinator in 

designing, preparing, and videotaping this instructional segment.  You will then respond to the 

Task 2: Instruction Commentary and Task 4: Analyzing Teaching Commentary as specified by 

the associated content area TPA document (September 2011 version).  Please abide by the page 

restrictions as specified in the commentary instructions.  You must submit both the video and the 

commentary.  Please specify the format of the video upon submission.  This assignment will be 

scored using rubrics 4, 5, and 9 in the associated content area TPA document; however, Level 3 

will be considered proficient and receive the maximum score for this assignment.     

 

***For the November 16
th

 class session, you will show your video to a small group of your 

classmates for discussion and constructive feedback. 

 

 

Final Project – Understanding by Design Unit Plan (120 points) 

 

This assignment is due December 7th. 

 

You will create an Understanding by Design (UbD) Unit Plan for your endorsement area.  It is 

the intention of this assignment that you will actually implement your unit as the lead teacher 

during your internship experience.  Therefore, it will be important that you work closely with 

your mentor teacher in designing a unit that meets particular EALRs/GLEs for the course.  This 

unit plan should be based on the Understanding by Design text.   

 

Your unit plan will include: 

1. Cover page with unit summary 

2. Stage 1: Identify Desired Results 

3. Stage 2: Determining Acceptable Evidence (performance task)  

4. “WHERETO” 

5.  Rubric for the performance task   

 

An example of an entire UbD Unit Plan will be posted on Blackboard.  You should also refer to 

the final project rubric for additional details.   

 

 



VI. Grading 

 

Attendance and Participation (9 @ 10 pts)      90  A 94 – 100% 

Focused Observation Evaluative Summary (6 @ 40 pts)   240   A- 91 – 93  

TPA Task 2 and 4 Assignment       80   B+ 89 – 90 

Final Project – UbD Unit Plan     120   B 84 – 88 

_______________________________________________________ B- 81 – 83 

Total        530 pts  C+ 78 – 80 

          C 72 – 77  

 

 

 

VII. Course Calendar 

 

Session Date Topics Assignments Due 

1 Sept 28 Course Expectations 

New TPA Handbooks 

Backward Design 

 

2 Oct 5 Big Ideas 

Essential Questions 

Goals 

Openers/Closers 

 

3 Oct 12 Curriculum Planning 

Scope and Sequence 

Curriculum Maps 

Textbook organization 

Questioning 

***Please bring to class the 

curriculum and textbook(s) for your 

internship course(s).   

4 Oct 19 Unit Planning 

Pacing 

WHERETO 

Instructional Strategies 

 

5 Oct 26 POGIL Guest Speaker: Mare 

Sullivan 
Classroom Management 

6 Nov 2 Formative Assessment 

Checks for Understanding 
Technology 

 

7 Nov 9 NO CLASS Cooperative Learning 

8 Nov 16 Peer feedback on videos TPA: Task 2 

9 Nov 23 Thanksgiving – NO CLASS  

10 Nov 30 Understanding by Design: 

The Design Process 

 

11 Dec 7 NO CLASS UbD Unit Plan due 



VIII. Assignment Rubrics 

 

Focused Observation Evaluative Summary Rubric   Total Possible Points: 32 

 

 Excellent (4) Good (3) Needs 

Improvement (2) 

Poor (1) 

Description of 

Observation(s) 

(8 points) 

Comprehensive 

description of the 

observation 

including the use 

of proper/formal 

pedagogical 

vocabulary. 

Complete 

description of the 

observation. 

Partial description 

of the 

observation. 

Description 

unclear or not 

present. 

Analysis of 

Observation(s) 

(8 points) 

Insightful 

analysis of the 

observation 

including the 

intention of the 

teacher and 

student impact.  

Adequate 

analysis of 

observation 

including teacher 

intention and 

student impact.  

Adequate analysis 

of observation, 

though minimal 

analysis of teacher 

intention or 

student impact. 

Inadequate 

analysis. 

Implications for 

your own 

Teaching 

Practice 

(8 points) 

Implications 

address how you 

might use and/or 

adapt elements of 

what you 

observed to best 

meet the needs of 

all learners in 

your own 

classroom.   

Implications 

address how you 

might use and/or 

adapt elements of 

what you 

observed. 

Implications are 

not specific to 

your own teaching 

practice.   

Implications are 

not addressed. 

Evidence 

Supporting 

Claims/Opinions 

(4 points) 

Evidence 

supporting 

claims and 

opinions are 

personally 

connected and 

research based. 

Evidence 

supporting 

claims are not 

based on 

personal 

connections and 

experiences or 

are not research 

based. 

Evidence does not 

substantiate 

claims. 

No supporting 

evidence 

provided. 

Writing 

Mechanics and 

Word Count 

(4 points) 

No errors in 

grammar, 

spelling, 

punctuation, and 

citation.   

Minimal errors 

in grammar, 

spelling, 

punctuation, and 

citation.   

Significant 

number of errors - 

do not interfere 

with meaning.   

Substantial 

errors interfere 

with meaning. 



Understanding by Design Unit Plan Rubric    Total Possible Points: 120 

 
 Exemplary (4) Accomplished (3) Developing (2) Beginning (1) 

Unit Summary 

(8 pts) 

Summary provides a clear 

overview of the unit 

including a rationale for the 

design. 

Summary provides an 

adequate overview of 

the unit. 

Summary provides a 

minimal overview of 

the unit. 

Summary is 

insufficient. 

State Standards 

(8 pts) 

Unit plan is clearly and 

effectively aligned with the 

course’s EALRs/GLEs  

Unit plan is aligned 

with the course’s 

EALRs/GLEs 

Unit plan is minimally 

aligned with the 

course’s EALRs/GLEs 

Unit plan is not 

aligned with the 

course’s 

EALRs/GLEs 

Essential 

Questions 

(8 pts) 

Essential questions (1) 

promote inquiry and (2) 

uncoverage of the subject.  

They are (3) overarching 

and/or topical. 

One of the three 

exemplary 

expectations is 

insufficient. 

Two of the three 

exemplary expectations 

are insufficient. 

All three of the 

exemplary 

expectations are 

insufficient. 

Enduring 

Understandings 

(8 pts) 

Enduring understanding are 

(1) based on big ideas, (2) 

have lasting value beyond  

the classroom, and (3) 

describe what students 

should understand about 

the topic. 

One of the three 

exemplary 

expectations is 

insufficient. 

Two of the three 

exemplary expectations 

are insufficient. 

All three of the 

exemplary 

expectations are 

insufficient. 

Key Knowledge 

and Skills 

(8 pts) 

Key knowledge and skills 

are comprehensive and are 

clearly aligned with the 

EALRs/GLEs. 

Key knowledge and 

skills are aligned with 

the EALRs/GLEs. 

Key knowledge and 

skills are minimally 

aligned with the 

EALRs/GLEs. 

Key knowledge and 

skills are 

insufficient. 

Performance 

Task 

(36 pts) 

The performance task is (1) 

clearly defined, (2) 

authentic and (3) addresses 

the essential questions. 

One of the three 

exemplary 

expectations is 

insufficient. 

Two of the three 

exemplary expectations 

are insufficient. 

All three of the 

exemplary 

expectations are 

insufficient. 

Performance 

Task Rubric  

(12 pts) 

Rubric is (1) specific (2) 

aligned with the 

expectations of the task, 

and (3) allows for 

consistent and reliable 

scoring. 

One of the three 

exemplary 

expectations is 

insufficient. 

Two of the three 

exemplary expectations 

are insufficient. 

All three of the 

exemplary 

expectations are 

insufficient. 

Additional 

Assessments 

(8 pts) 

Additional assessments (1) 

are developmentally 

appropriate, (2) are aligned 

with the EALRs/GLEs, and 

(3) are designed to inform 

both the student and the 

teacher of progress in the 

unit. 

One of the three 

exemplary 

expectations is 

insufficient. 

Two of the three 

exemplary expectations 

are insufficient. 

All three of the 

exemplary 

expectations are 

insufficient. 

WHERETO 

(24 pts) 

Explicit sequence of 

learning experiences that 

clearly equips students to 

engage with, develop, and 

demonstrate the desired 

understandings. 

Sequence of learning 

experiences equips 

students to engage 

with, develop, and 

demonstrate the 

desired 

understandings. 

Sequence of learning 

experiences minimally 

equips students to 

engage with, develop, 

and demonstrate the 

desired understandings. 

Sequence of 

learning experiences 

minimally equips 

students to 

demonstrate the 

desired 

understandings. 

 


